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BUILDING RESILIENT TEACHERS: THE SIGNIFICANCE OF EMOTIONAL LEARNING

* Antarjyami Mahala & ** Dr. Bhavin Chauhan,

Building resilient teachers through emotional learning is essential for promoting student well-being and
academic achievement. Emotional learning allows teachers to create a supportive and safe classroom
environment, build strong relationships with their students, and effectively manage challenging situations. This
article discusses the importance of emotional learning for building resilient teachers and the strategies that can
be used to integrate emotional learning into teacher training programs. Emotional learning is crucial for
teachers to create a safe and supportive classroom environment, build strong student relationships, and
effectively manage challenging situations. This article presents strategies for embedding emotional learning in
teacher training programs, including professional development opportunities, modelling emotional intelligence,
and integrating emotional learning into the curriculum. Additionally, the article explores the challenges to
emotional learning and resilience and the impact of emotional learning on the teaching and learning process.
This article highlights the importance of emotional learning for developing resilient teachers and promoting
student well-being and academic achievement.
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Introduction:

Teachers play a crucial role in promoting both academic learning and social-emotional development. Emotional
learning is key to creating a welcoming and supportive classroom and enables teachers to recognise and control
their emotions and those of their students. Emotionally intelligent and resilient teachers can meet students' needs,
provide a personalised learning experience, and build confidence and social skills. Incorporating emotional
learning in teacher training programs can help students succeed academically and emotionally, improving the
future for everyone.

Emotional learning:

Emotional learning (EL) involves understanding, managing, and regulating emotions through direct experience
and social interaction (Brush et al., 2021; Ryan et al., 2019). This includes recognising emotions, their causes,
how they impact thoughts, behaviours, and decisions, and expressing feelings and responding to others
appropriately. EL is crucial for mental health, relationships, and overall well-being (Sibia et al., 2018; Konishi
& Wong, 2018), and helps teachers improve classroom management and communication. Therefore, it is
essential to incorporate EL into current teacher training programs (Zins & Elias, 2006).
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Resilient teacher:

A resilient teacher can withstand adversity, handle stress, and retain a positive attitude (Cefai & Cooper, 2017)
and recover, adapt, and bounce back from teaching problems and stresses (Garcia, McCombs, & Nagaoka, 2020).
Teacher efficacy and classroom success require resilience (Friedman & Farber, 1992). Resilient instructors can
handle hardship, uncertainty, and change with positivity. They do well under pressure (Brouwer, Gilmartin, &
Prater, 2018). Resilient teachers continue and stay dedicated despite setbacks. They can handle teaching
workload, administrative chores, and students' needs (Garcia et al., 2020). They can adapt to unexpected
scenarios, such as remote learning during a pandemic, and discover creative ways to keep students engaged
(Brouwer et al., 2018). Despite stress and uncertainty, they can retain close ties with students, colleagues, and
families (Garcia et al., 2020). Resilience and teaching success requires this ability to connect and communicate.
Characteristics of a Resilient Teacher:

To teach is to touch a life forever. Teachers must possess certain qualities, talents and traits to reach this highest
of ideals. The followings are the characteristics of a resilient teacher:

Adaptability: Resilient teachers can adjust to new technology, curricula, and student requirements. They must
include contemporary educational trends and best practises into their teaching approaches (Waters, 2019).
Self-care: Resilient instructors prioritise self-care to avoid burnout. Mindfulness, exercise, and work-life balance
may help. They must recognise stress and seek help from colleagues or mental health professionals (Brackett et
al., 2021).

Resilient teachers must have excellent relationships with students, colleagues, and administrators. This requires
communication, teamwork, empathy, and handling disagreements and uncomfortable topics. They must also
create a welcoming classroom (Day & Gu, 2014).

Technological proficiency: Today's teachers must be tech-savvy to use it successfully. Use educational tools,
online resources, and social media (Robinson & Keith, 2016).

Inclusive practises: Resilient teachers foster diversity and equity in the classroom. This requires knowing the
requirements of all students, especially those from varied backgrounds, and modifying education accordingly
(Gorski & Swalwell, 2015).

Leadership: Resilient teachers must lead their classrooms, schools, and communities. Resilient teachers
comprehend and appreciate diverse cultures and provide an inclusive, culturally responsive learning environment
(Harris & Chrispeels, 2021). This includes understanding students’ cultural origins, recognising and overcoming
implicit biases, and incorporating culturally appropriate content into instruction (Gay, 2018).

Growth mindset: Resilient instructors believe they can learn from obstacles and disappointments. This entails
modelling a growth mindset, giving kids opportunities to develop one, and embracing ongoing learning and
improvement (Dweck, 2016).

Social-EL: Resilient instructors help kids develop social-emotional skills like self-awareness, self-management,
social awareness, relational skills, and responsible decision-making. This includes providing a secure, supportive
classroom, building strong student connections, and integrating social-EL into their curriculum (Durlak et al.,
2011).
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Critical thinking skills: Resilient teachers must educate students to analyse, evaluate, and synthesise information
to make informed decisions. This includes giving students opportunity to think critically, modelling and
scaffolding critical thinking abilities, and integrating critical thinking across academic areas (Paul & Elder,
2019).

Flexibility and adaptability: Resilient teachers can change instruction and handle unanticipated problems. This
includes being open to new ideas and approaches, adopting different teaching methods and strategies, and
adapting to meet students' needs (Davis, 2019).

Cooperation and teamwork: Resilient teachers collaborate and share ideas and resources to improve student
learning with colleagues, administrators, and other stakeholders. This includes professional learning groups, peer
mentoring and feedback, and constructive interactions with co-workers and stakeholders (Little, 2019).

Role of EL to build resilient teachers with a plethora of research

EL helps instructors regulate their emotions and handle job obstacles, making them resilient. EL helps instructors
manage stress, control emotions, and handle job demands, making them resilient. Emotional intelligence
improves teachers' resilience, job happiness, and well-being (Guerrero and Ritter, 2019; Yoon and Usher, 2017;
Jennings and Greenberg, 2009). Teachers can improve student support by boosting emotional intelligence.
Emotional intelligence training improved emotional awareness, regulation, and stress and burnout in teachers.
Emotional intelligence training also increased work satisfaction and teacher retention (Brackett et al., 2011). EL
reduces teacher burnout. Mindfulness-based stress reduction decreases teacher stress, burnout, and depression
(Jennings and Greenberg, 2009).

EL helps teachers and students control emotions. It substantially affects education. Identifying and managing
their own emotions helps teachers support students (Brackett et al., 2015). Emotionally intelligent teachers are
better. Emotional management helps teachers engage kids and create a good classroom (Brackett et al., 2010).
EL increases resilience in stressed-out teachers. Self-awareness, self-regulation, and empathy help educators
manage stress and avoid burnout (Brackett et al., 2015). EL manages instructors' emotions. Understanding
students' emotions helps teachers manage the classroom and settle conflicts (Hagelskamp & Brackett, 2015;
Jones & Bouffard, 2012). Improved Teacher-Student Relations: Understanding and controlling emotions helps
teachers connect with students. This increases student engagement and success (Elias et al., 2011; Jennings &
Greenberg, 2009). Self-awareness, empathy, and resilience reduce teacher burnout. Retention and classroom
quality improve (Elias et al., 2011). EL helps instructors. Recognizing and managing emotions can help teachers
reduce anxiety, depression, and well-being (Skaalvik & Skaalvik, 2014). Learning stress management, emotional
regulation, and coping skills can help teachers and students (Jones & Bouffard, 2012) EL assists teachers.
Managing emotions helps teachers manage stress and stay motivated. This improves resilience and recovery
(Gross et al., 2015; Pekrun, 2007). EL inspires instructors' ingenuity. Teachers use creativity to engage and
encourage children by understanding and developing emotional abilities (Goleman, 2015). (Feist, Gorman,
1998). EL helps teachers reflect. Knowing how emotions affect teaching helps teachers be intentional (Brackett,
Rivers, & Salovey, 2011). EL helps teachers understand how emotions affect behaviour and interactions. Self-
care, communication, and authenticity improve (Rogers & Schiraldi, 2011). EL improves grades. Emotionally
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competent teachers boost student performance, study shows (Brackett et al., 2011). EL helps teachers identify
students' needs and create a supportive, engaging learning environment, enhancing academic performance and
achievement (Durlak et al., 2011). EL helps instructors learn culture. Empathy, perspective-taking, self-
awareness, and culture and linguistic literacy help teachers serve diverse students (Brackett et al., 2012; Elias et
al., 2011). EL aids teacher-student empathy. Responding to pupils' emotions helps them develop intellectually
and socially (Brackett & Katulak, 2006). EL improves teacher-student relations. Managing emotions helps
teachers address students' emotional needs, developing trust and respect (Weissberg et al., 2015). EL improves
teacher-student relations. Empathy, active listening, and communication assist teachers understand students'
needs and emotions, build trust, and create a positive learning environment (Brackett & Katulak, 2006). EL
improves teacher management. By understanding student emotions and behaviour, teachers can establish a
healthy learning environment (Jennings & Greenberg, 2009). EL lowers teacher burnout. Self-awareness,
emotional regulation, and stress management assist instructors manage workload and stay healthy (Gill, 2016;
Skaalvik & Skaalvik, 2014). EL boosts teacher-student-parent communication. Through teaching
communication, empathy, and conflict resolution, teachers develop trust and a supportive environment (Brackett
et al., 2012). Social awareness and relationship management help teachers work together (Denham, Bassett, &
Wyatt, 2014). EL develops instructors. EL helps teachers develop and serve students (Brackett & Rivers, 2014;
Pekrun, Elliot, & Maier, 2009). EL engages students. Knowing students' emotional needs and learning styles
helps teachers create motivating lessons (Elias et al., 2015). EL boosts grades. Teachers improve test scores,
grades, and academic performance to promote emotional competences (Greenberg et al., 2003). EL enhances
classrooms. Emotional intelligence and social-EL enable teachers create a secure, supportive learning

environment that encourages good relationships, reduces bullying and disruptive behaviour, and enhances
classroom morale (Zins et al., 2004). EL makes teachers happier. Self-awareness, emotional regulation, and
empathy help teachers connect with students, sense job satisfaction, and find meaning (Durlak et al., 2011;
Kokkinos, 2007). EL helps teachers personalise and support students. Emotionally adept teachers can better meet
students' needs, enhancing academic results (Taylor et al., 2017). EL encourages teacher leadership. Emotional
qualities enable teachers to collaborate and share learning (Caruso & Salovey, 2004). EL lowers teacher burnout.
Emotionally competent instructors can better manage work-related stress, enhancing mental and physical health
(Sutton & Wheatley, 2003). EL increases teachers' confidence in enhancing student learning. Emotionally
competent teachers can overcome professional challenges and confidently give students outstanding learning
experiences (Skaalvik & Skaalvik, 2014). EL aids educators. Emotional skills promote teachers' efficacy,
resilience, and students' well-being and academic success.

Challenges in Developing Resilient Teachers

All lofty dreams need grounded actions. When the plans are set into motion, problems, challenges, and crises
arise. Making teachers with excellent qualities like resilience requires much planning and tremendous hard work.
On that road of teachers’ ideal development, problems and challenges are likely to come. Some of the major
challenges are:

Lack of training and support: Teachers may need additional training or support to incorporate EL in their
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classrooms, causing frustration and limited efficacy (Bryant et al., 2020).

Insufficient resources: Some schools lack the cash and time to invest in EL programmes or support teachers
(Skaalvik & Skaalvik, 2018).

Mental health stigma: Several schools stigmatise mental health, making it hard to prioritise EL (Bryant et al.,
2020).

Lack of stakeholder buy-in: EL requires buy-in from administrators, teachers, students, and parents.
Development may be slow if any of these groups oppose EL (Skaalvik & Skaalvik, 2018).

Poor comprehension of EL: Some instructors may not completely comprehend the benefits of EL or how to
integrate it into the curriculum, limiting implementation (Bryant et al., 2020).

Time constraints: If they feel pressed to prioritise academic accomplishment over other goals, teachers may
require support finding time to integrate EL into their lessons (Bryant et al., 2020).

Students may resist EL if it seems too touchy-feely or irrelevant to their academic aims (Skaalvik & Skaalvik,
2018).

Cultural differences: Various cultures have varied views on emotions and emotional expressiveness, making it
difficult to adopt EL sensitively (Bryant et al., 2020).

Inadequate evaluation: Several schools struggle to evaluate EL programmes, making it hard to understand which
tactics work best (Skaalvik & Skaalvik, 2018).

Teacher burnout: Finally, EL might be difficult for stressed-out teachers. Some teachers may lack the energy or
resources to adopt EL classroom methods (Bryant et al., 2020).

Integration with academic standards: If EL does not match academic standards or curricular goals, teachers may
struggle to incorporate it into their classrooms (Bryant et al., 2020).

Low resources: Some schools may not have the funds or resources to give EL programme training or materials
(Skaalvik & Skaalvik, 2018).

Opposition from co-workers: EL may be seen as "soft" or "fluffy" by some colleagues or school officials (Bryant
et al., 2020).

Low parent involvement: Parents can assist EL at home but may lack time and resources. Some parents may
doubt EL or think it's the school's job (Skaalvik & Skaalvik, 2018).

Lack of continual support: Finally, EL demands ongoing work and assistance. Without continuous support from
colleagues, school officials, and other stakeholders, teachers may struggle to maintain momentum (Bryant et al.,
2020).

EL confusion: Instructors may need to know what it is, how it works, and how it might benefit their students
(Skaalvik & Skaalvik, 2018).

Overemphasis on teacher performance: Some schools focus so much on teacher performance criteria that
teachers feel forced to prioritise academic achievement over EL and resiliency goals (Bryant et al., 2020).
Teacher isolation: Teachers who feel isolated or detached from their colleagues may be less likely to prioritise
EL, especially if they lack the support or resources to effectively implement these tactics in their classrooms
(Skaalvik & Skaalvik, 2018).
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EL may fail if it doesn't fit the school's culture. If the school culture does not prioritise emotional intelligence or
mental health, instructors may struggle to incorporate EL in their classes (Bryant et al., 2020).

Finally, like everyone else, instructors may have preconceived notions about emotions, mental health, and
resilience. These biases may prevent teachers from using EL methods or make them ineffective (Skaalvik &
Skaalvik, 2018).

Collaborative efforts are required to address challenges in implementing emotional intelligence (EL) in schools
to build resilience in teachers. Challenges include lack of clarity around EL, overemphasising teacher
performance, teacher isolation, lack of alignment with school culture, and personal biases. Without necessary
support and resources, teachers may struggle to implement EL and face difficulties if schools do not prioritise
mental health. Overcoming these challenges can create an environment that supports teacher well-being and
promotes positive student outcomes.

Strategies for Building Resilient Teachers through EL :

EL-based teacher training can boost resilience. This includes helping teachers recognise, control, and respond to
students' emotions (Pekrun & Linnenbrink-Garcia, 2014). Research demonstrates that EL in teacher training
enhances instructor well-being and classroom effectiveness. Mindfulness-based stress reduction programmes
helped instructors manage stress and emotions, improving classroom management and teaching methods
(Jennings and colleagues, 2013). Mindfulness training aids emotional regulation and self-care (Biegel, Brown,
Shapiro, & Schubert, 2009). Mindfulness improves emotional regulation and resilience. Mindfulness-based
teacher training can incorporate EL and resilience methods. Teacher training programmes can help teachers
reflect and manage stress and burnout (Beltman, Mansfield, & Price, 2011). Role-playing and case studies in
teacher training can help teachers handle difficult emotional situations in the classroom (Roeser et al., 2013).
This includes calmly handling student behaviour and recognising and controlling emotional triggers. EL in
teacher training improves resilience, well-being, and classroom performance.

EL boosts teacher resiliency. Developing emotional awareness, management, and social skills in the core
academic curriculum (Greenberg et al., 2017). Research shows that EL programmes improve social and
intellectual skills (Durlak et al., 2011). Social-emotional competence, academic achievement, and bad behaviour
increased significantly in social-EL students (Jones et al., 2014). Storytelling, role-playing, and games can help
students manage emotions and incorporate EL into the curriculum (Brackett et al., 2011). Classroom discussions
and reflective writing help students understand their emotions. EL's supportive learning environment helps
students build social and emotional skills for school and life.

Supportive schools help resilient instructors. This encompasses fostering social and EL, teacher well-being, and
good teacher-student relationships (Bryant et al., 2020). Supportive schools improve teachers' work satisfaction,
commitment, and burnout (Huang & Li, 2020). Supportive schools improve academic and social-emotional
outcomes (Weare & Nind, 2011). Social-EL and mindfulness professional development, strong teacher-student
relationships, and teacher well-being tools help create a supportive school atmosphere (Bryant et al., 2020).
Restorative justice, student voice and choice, service learning, and community-building can also improve school
culture (Weare & Nind, 2011). Supportive schools foster teacher resiliency and student success.
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Conclusion:

EL is a critical component of building resilient teachers and significantly impacts the teaching and learning

process. Teachers with emotional intelligence are better equipped to create supportive and safe classroom

environments, build strong relationships with their students, and effectively manage challenging situations.

However, there are several challenges associated with EL, including a need for clarity around its benefits, a focus

on teacher performance over well-being, teacher isolation, and a lack of alignment with school culture. To

address these challenges, schools can take several steps, such as providing professional development
opportunities, modelling emotional intelligence, incorporating EL into teacher evaluations, supporting teacher
self-care, and integrating EL into the curriculum.
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