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History education has traditionally emphasized memorization of dates, events, and figures, often resulting in passive learning and
limited student engagement. Recent pedagogical approaches advocate for constructivist and visual learning strategies to enhance
comprehension, critical thinking, and spatial reasoning. This study explores the integration of story maps and chart-based visual
tools in teaching history at the upper primary level. Story maps combine timelines, geographical representations, narratives, and
visuals to create multi-dimensional historical narratives, while charts help in classification, comparison, and cause-effect analysis.
The paper outlines a five-month implementation strategy, detailing orientation sessions, classroom activities, stepwise design of
story maps, and collaborative projects involving both pre-service teachers and school students. Analysis of student engagement,
comprehension, and reflection demonstrates the efficacy of these tools in promoting active learning, interdisciplinary connections,
and historical thinking. The findings suggest that story maps and charts serve as effective pedagogical tools in aligning historical
content with constructivist principles.
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Introduction:
History education, by its nature, requires students to

knowledge by connecting new information to prior
understanding and experiences.

understand temporal sequences, spatial
relationships, and complex causality. Traditional
methods, dominated by rote memorization and lecture-
based instruction, often fail to cultivate historical
reasoning and critical thinking Wineburg, S. (2001).
Students frequently struggle to contextualize events,
connect figures and movements, or relate historical
developments to contemporary understanding .Visual
pedagogical tools, such as story maps and charts,
offer promising alternatives by making abstract
historical concepts tangible and interactive (Lee, P., &
Ashby, R. (2000).). Story maps integrate timelines,
narratives, and geography to provide a multi-
dimensional perspective, while charts enable
structured comparison, classification, and analysis.
Both methods align with constructivist learning
theories, which posit that learners actively construct
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This study examines the design and implementation of
story maps and chart-based learning in upper primary
history classrooms, emphasizing both theoretical
foundations and practical classroom execution.
Literature Review:

Constructivist Approaches in History Education:
Constructivist theory asserts that learners actively build
knowledge through experience, reflection, and social
interaction (Fosnot, 2013). Piaget (1970) highlighted
cognitive development as a process of schema
construction, while Vygotsky (1978) emphasized the
social context of learning, arguing that knowledge is
constructed through dialogue and collaboration.
Applied to history education, constructivist approaches
encourage students to interpret events, analyze sources,
and create historical narratives rather than memorize
isolated facts (Levstik & Barton, 2015; Seixas &
Morton, 2013).
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Story maps and charts embody these principles by
transforming  passive  reception into  active
engagement, requiring learners to make decisions
about sequencing, representation, and interpretation
Visual and Spatial Learning in History:

Visual learning enhances comprehension, memory
retention, and engagement. Research demonstrates that
combining textual, graphical, and spatial information
enables students to connect abstract historical data to
concrete cognitive structures (Mayer, 2009). Story
maps, integrating timelines and  geographic
representations, facilitate spatial reasoning — helping
students understand where events occurred, their
interrelations, and regional implications (Di Blas et al.,
2009). Charts, including timelines, flowcharts, and
cause-effect matrices, support analytical thinking,
allowing learners to compare civilizations, track
political  developments, and identify causal
relationships (Levstik & Barton, 2015). Together, story
maps and charts promote multi-modal learning,
accommodating diverse learner profiles (Felder &
Brent, 2005; Paivio, 1990).

Story Maps in Education:

Story maps was originally developed in geography and
social studies as a means to visualize spatial and
temporal narratives. In history education, they extend
beyond geography to integrate narrative, imagery,
and contextual analysis. Examples include mapping
historical movements, tracing the lives of key figures,
and illustrating cultural diffusion.

Previous studies indicate that story maps increase
engagement, comprehension, and retention,
particularly when learners actively participate in
constructing them. Furthermore, integrating story maps
with digital platforms enhances accessibility and
interactivity, fostering 21st-century skills such as
digital literacy and information synthesis.

Theoretical Framework: Constructivism and
Visual Pedagogies
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This study is grounded in a constructivist pedagogical
framework, emphasizing active, learner-centred
approaches. Story maps and charts exemplify this
framework by requiring students to:
1. Select relevant historical data (events,
figures, locations).
2. Organize information
thematically, and spatially.
3. Integrate visual and textual narratives to
construct meaning.
4. Collaborate  with  peers, discussing
interpretations and negotiating representations.
By situating learning within authentic historical
inquiry, these tools foster critical thinking, synthesis,
and meaningful engagement, aligning with best
practices in constructivist history education.
Story Maps as a Pedagogical Tool in History
Education

chronologically,

Story maps provide a multi-dimensional approach to

history learning:

e Chronological dimension: Timelines illustrate
temporal relationships among events.

e Spatial dimension: Maps depict locations of
historical significance, battles, migrations, or trade
routes.

o Narrative dimension: Short texts explain causes,
consequences, and context.

¢ Visual dimension: Images, photographs, and icons
enhance memory and engagement.

In addition to  history, story maps support
interdisciplinary learning, as demonstrated in English
classrooms by mapping literary narratives and
character journeys. The versatility of story maps
enhances comprehension, storytelling skills, and cross-
curricular connections.

Aim:

To Study the effectiveness of story maps as an

innovative pedagogical approach for enhancing the

teaching and learning of History at the school level.
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Objectives:

e To determine the influence of story maps on
students’ interest, motivation, and attitude towards
learning History.

e To assess the impact of story map on the

development of students’ historical thinking skills,
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Duration: 5months

Classroom Execution

3 months with D El. Ed students

2 months in school during internship

Approach: Collaborative, hands-on learning with 20
second-year D El. Ed. Student-teachers and students

from Grades 6-8 of BMC School.

Topic Selection:

Units selected included Vedic Civilization, Jainism,
Buddhism, Shivaji Maharaj, Reform movements,
Rulers of medieval India, Freedom movements,
Ancient civilizations, and trade routes.

including analysis, interpretation, and causal
reasoning.

e To evaluate the effectiveness of story maps in
promoting active engagement and constructivist
learning among History learners.

Implementation Strategy and Classroom Integration:

Orientation Session:

On 18 May 2025, an orientation session introduced D El. Ed. Student- teachers to the concept of story maps and their
application in history instruction.

. e
= = R

The teacher conducted a practical demonstration, usi
Khan Palace) as a model.
The demonstration illustrated:

o Integration of text, images, timelines, and maps

e Mapping routes, key events, and visual content

o Linking historical facts with spatial thinking to enrich comprehension
Following this, student teachers were guided systematic in creating their own story maps. The session emphasized

ng a visit to historical sites in Pune (e.g., Shaniwar Wada, Aga

interdisciplinary applications, such as tracing a literary character’s journey in English, highlighting story maps’
broader pedagogical value.
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Fig : 1 Story map of visit to historical places in Pune
Implementation:
Day 1 — Introduction & Planning
To test the knowledge of history concepts a class test was conducted for two chapters .After understanding the level
of students the teacher tried the innovation with the students of SY for the chapters Founder of Swaraj , expansion of
Maratha power (Std 7) and Vedic civilisation Jainism and Buddhism (Std 6).
After the analysis, the teacher introduced the concept of Story map.
Group of five students of four groups were made to do story maps.
+ Student-teachers demonstrated design techniques
« Students created individual projects (e.g., Journey of Mahatma Gandhi, Rise of the Mughal Empire, Indian Reform
Movements)
» Events sequenced, key characters identified, timelines prepared
» Groups formed for collaborative work
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Students first wrote the main points from the chapters given and prepared mind map. After preparing the mind map,
they started to make story map by arranging the events sequentially through narrative text, pictures, maps etc.

o
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SI. No  Pre-Test (20) | Post-Test (20)

1 12
2 6 11
3 5 15
4 4 10
5 7 17
6 5 15
7 6 13
8 4 12
9 10 13

SJIF Impact Factor: 8.648 A Peer Reviewed Referred Journal 169



B fmicr

Volume-XV, Special Issue-1| (a)

OPEN 8ACCESS

10 10
11 8
12 5
13 5
14 7
15 10
16 7
17 7
18 6
19 7
20 6
131
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17
15
10
13
14
17
15
14
12
13
10
273

After the story maps a post test was conducted to understand the impact of story map on the development of students’
historical thinking skills, including analysis, interpretation, and causal reasoning.

Total Pre-Test score = 131
Total Post-Test score = 273

This indicates a marked gain in achievement after the intervention.
Every student shows higher Post-Test scores compared to Pre-Test scores, reflecting consistent learning gains across

the group.

Designing and Implementation in BMC School:

On 10 Aug 2025 Student teacher introduced story map

to school students during internship and gave a demo

of how to present in chart paper. Then students were

allotted different topics to prepare story map.

Materials:

e Chart papers / A3 or A4 sheets

e Pencils, erasers, rulers

e Pens and sketch pens for outlining

o Colour pencils, markers, crayons

e Printed images of historical figures, maps, and
events

o Old magazines or newspapers for cut-outs

o Glue, scissors, sticky notes, stamps, stickers

Activities:

e Groups began creating story maps on chart paper

e Incorporated main events, characters, and relevant
visuals

o Creativity encouraged in presentation
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Day 3 — Designing Phase Il & Presentation

o Groups completed story maps

o Each group presented narratives to the class

Day 4 — Evaluation

o Student-teachers conducted surveys to assess
understanding, engagement, and interest

o Focused on cognitive and affective outcomes

Day 5 — Reflection & Analysis

e Responses analysed collectively

e Findings highlighted benefits of story map-based
learning

This structured implementation balanced creativity,
collaboration, and critical reflection, promoting
experiential learning.

Classroom Integration:

e Story maps explored via smartboards and
individual devices

e Group discussions and collaborative analysis
followed each exploration.
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Students created their own simplified story maps as

projects (e.g., Journey of Mahatma Gandhi, Rise of

the Mughal Empire)
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Multi-modal learning enhanced engagement,
comprehension, and historical reasoning.

Photograph: Classroom activity during story map creation

Pedagogical Outcomes and Analysis:
The implementation of story maps and charts

d

emonstrated  multiple  benefits aligned  with

constructivist principles:

1.

Enhanced Chronological
Students  developed
recognized event sequences.

Spatial Reasoning: Integration of maps
encouraged contextualization of events and
understanding of geographical influence.
Collaborative Learning: Group work fostered peer

Understanding:

accurate timelines and
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. Interdisciplinary  Connections:

discussion, negotiation of meaning, and social
construction of knowledge.

. Critical Thinking and Analysis: Cause-and-effect

charts and comparative visuals enabled students to
analyse historical trends.

. Engagement and Motivation: Visual and hands-

on activities increased interest and attention in
history lessons.

Story maps
illustrated applicability across subjects such as
English and geography.
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These outcomes confirm that story maps and charts are
effective pedagogical tools, facilitating active
learning, critical thinking, and multi-dimensional
comprehension.

Understanding and Comprehension:

The analysis of post-activity data revealed a significant
improvement in students’ comprehension of historical
concepts after the integration of story maps.

1. How well do you think the story map helped you understand the historical event(s) covered?
35 responses

@ Very Well

@ Wel
Somewhat
@ Not very well

@ Notatall

2. Can you identify the main causes and effects of the historical event(s) depicted in the story map?

35 respanses

@ ves
® Mostly
Somewhat

oo

3.How clear was the timeline of events in the story map?

38 responses

@ Very clear

® Clear
Somewhat clear

@ Notvery clear

@ Not at all clear

The analysis of the survey data from 35 respondents
indicates that the use of story maps was highly effective
in enhancing students’ understanding of historical
events, developing analytical thinking, and improving
chronological comprehension. A significant majority
(82.9%) reported that story maps helped them

understand the events “very well,” with an additional
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11.4% indicating “well,” showing that over 94% of
participants found this method beneficial. Similarly,
88.6% of respondents could clearly identify the main
causes and effects of the events depicted, while the
remaining 11.4% could do so “mostly,” highlighting
the tool’s effectiveness in fostering deeper historical
analysis and causal reasoning. Regarding the timeline
of events, 65.7% found it “very clear” and 25.7%
“clear,” demonstrating that story maps successfully
facilitated chronological understanding for more than
91% of learners. Overall, these results suggest that
story maps are a powerful pedagogical strategy that
actively engages learners, supports meaningful
knowledge construction, and enhances comprehension,
analysis, and sequencing skills in the study of history.

Critical Thinking and Analysis:

1. Did the story map encourage you to think about different perspectives on the historical event(s)?
35 responses

@ Yes
@ Someuhat
No

. ® Maybe

2. How well did the story map help you analyze the historical event(s)?
33 responses

@ verywel

& Vel
Somewhat

@ Netvery wel

@ Neiatall

3. Did the story map help you identify any biases or limitations in historical sources?
35 responses

@ Yes

o No
Maybe

@ somewhat
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The overwhelming majority (94.3%) of participants
reported that the story map successfully encouraged
them to consider multiple perspectives on historical
events. This indicates that the story map is highly
effective in promoting critical thinking and historical
empathy, enabling students to go beyond surface-level
facts and understand diverse viewpoints, motivations,
and contexts. Only a minimal percentage were neutral
or disagreed, showing the tool’s strong impact on
perspective taking. A combined 97.1% of students felt
that the story map helped them analyse historical events
well or very well. This suggests that the story map is a
powerful tool for enhancing analytical skills, allowing
students to break down complex historical narratives,
identify cause-and-effect relationships, and make
meaningful connections. The near absence of negative
responses reinforces its effectiveness as an analytical
aid in history learning. A significant majority (85.7%)
agreed that the story map helped them detect biases or
limitations in historical sources, indicating its
usefulness in fostering critical source analysis — a key
historical thinking skill. The fact that around 11.4%
were uncertain suggests that while most students
developed awareness of bias, a few may need further
guidance in interpreting sources critically.
Engagement and Enjoyment:

1. How engaging did you find creating the story map?

35 responses
@ Very engaging
® Engaging
Somewhal engaging
@ Not very engaging
@ Not at all engaging

2. Did you enjoy working on the story map?
35 responses
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3.Would you like to create more story maps in the future?
35 responses

@ Yes

@ Maybe
No

@ Somewhat

Engagement levels rose markedly with the introduction
of story maps as a pedagogical tool. As illustrated (
Figure 3) 88% of students reported high levels of
interest and active participation during story map
activities, a substantial increase from 54% during
conventional lecture-based lessons.  Qualitative
feedback and classroom observations showed that
learners were more motivated to explore historical
content, collaborate with peers, and present their work
creatively. The combination of visual, textual, and
spatial elements appealed to diverse learning styles,
leading to a more enjoyable and immersive classroom
experience.

Effectiveness of Story Maps:

1. How effective do you think story maps are in helping you learn history?

35responses
@ Very effeciive
@ Effective
Somewhat effective
@ Not very effective
@ Not at all effective

2. Do you think story maps have helped you retain historical information better?
35 responses

@ Yes
@ Somewhat
No

. @ Maybe
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3. Would you recommend using story maps in future history classes?
35 responses

® No

® Waybe
Yes

® Mostly

The analysis of the survey data on the use of story maps
in learning history reveals a highly positive response
from the 35 participants of BMC school. A majority of
71.4% found story maps very effective and 20% found
them effective, indicating that over 90% of students
consider story maps a valuable tool for understanding
historical content. Similarly, 91.4% of respondents
stated that story maps helped them retain historical
information better, showing their strong impact on
memory and comprehension. Furthermore, 97.1% of
students recommended using story maps in future
history classes, reflecting a clear preference for this
method. Overall, the findings suggest that story maps
make history learning more engaging, meaningful, and
easier to remember, promoting active learning and
enhancing students’ understanding of complex
historical concepts.

Conclusion:

In conclusion, the findings highlight that story maps are
an effective pedagogical tool for teaching historical
events. They significantly enhance students’
understanding, promote critical thinking by enabling
them to identify causes and effects, and engage learners
through clear and structured timelines. The

March - April, 2026

overwhelmingly positive responses demonstrate that
story maps not only improve comprehension but also
make the learning process more interactive and
enjoyable. The structured implementation with
D.EILEd. Student teachers and BMC school students
demonstrates how collaborative, hands-on approaches
promote engagement, comprehension, critical thinking,
and interdisciplinary connections. While a small
number of students indicated difficulties with clarity,
this suggests that minor refinements in presentation
could further strengthen their impact. Overall, story
maps can be considered a valuable strategy in
constructivist classrooms for fostering deeper learning
and active engagement.
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